JSTOR is a not-for-profit service that helps scholars, researchers, and students discover, use, and build upon a wide range of content in a trusted digital archive. We use information technology and tools to increase productivity and facilitate new forms of scholarship. For more information about JSTOR, please contact support@jstor.org. which range widely from the specific "interaction" or "process" to the general "association." If more consistently defined, it might serve as a useful concept within several frameworks of family theory. Implications for communicating the relationships concept through teaching or counseling are indicated. The total relationship provides a perspective for diagnosing and solving problems in various areas of family life. Pre-professional education is needed to help teachers or counselors to be themselves, to use their own personalities in effective relating. Commitment of individuals to expanding circles of interpersonal relationships is called for. THIS paper has died a thousand deaths in the process of a borning. To begin with, its conception was complicated by the fact that there were many parents. What at first seemed to us a pregnant idea appeared at times to be leading to false labor or perhaps a miscarriage. And now that the time of delivery is at hand, we are still beset with uncertainty except for one fact. There is more to be known about relationships than we know or even had suspected.
associated with it, some of the closely related concepts? What are some implications which appear appropriate for the practitioner who might focus on family relationships?
FAMILY RELATIONSHIPS: NEED FOR ANALYSIS
The term "family relationships" or "family relations" has run through the literature of the family field for many years. A quarter of a century ago, the book Family Relationships by Ada Hart Arlitt appeared and was followed shortly in 1944 by Marriage Numerous colleges list departments of child development and family relationships (or family relations), and this is one of the subject matter sections of the American Home Economics Association. For almost 30 years the National Council on Family Relations has been operative. Unless one reads what has been written on the topic, it might be assumed that "everybody" knows what is meant by "family relationships" just as everyone knows what is meant by marriage. But seldom in the texts or in articles using the words is it specified what is meant. Foster writes of "the meaning of words" but does not include the words used as the title of his text. Arlitt wrote: "All families are the result of reactions of individuals to each other and reactions of these individuals to the community, both individually and as a family group."3 Common usage would appear to follow the Webster definition of "relations" as "connections" or "particular ways of being related or associated." Thus "family relations," with the term "relationships" used synonymously, refers to particular ways of being related in the family. But professional usage of the term attaches to the definition more elements than the staticsounding "assocation" or "connection."
In the final paragraph of his chapter on "The Situational Approach" in the Nye-Berardo volume on Emerging Conceptual Frameworks in Family Analysis, E. M. Railings suggests: "Perhaps a merging of the interactional and situational frames of reference within sociology is indicated. We might call this framework the 'intersitual' conceptual framework. Kirkendall's statements of the case are more direct. For example: "Relatively little is known about relationships as such-their components, or what precisely causes them to flourish, or to wither and die."6 And in another context Kirkendall states: "A psychology of relationships is needed. We have spent much effort in developing individual psychologies but we now must spend more time in learning how relationships grow, flourish, and/or decline."7
In his article "Personality Interaction Approach to the Study of the Marital Relationship," Robert Huntington defines the "social relationship" as consisting of (1) the interaction which occurs between the two partners to the relationship, and (2) those portions of each of the partner's personalities which are in any respect oriented or affected by the personality of the other partner.8
Schvaneveldt writes of marital accord, marital discord, family accord, and family discord as the "dynamic relationships between husband and wife."9 So there appears to be considerable evidence of a need for clarification of the concept "family relationships" and for derivation of principles.
FAMILY RELATIONSHIPS: BASIC ASSUMPTIONS
Following are examples of assumptions which have been explicitly stated or which seem to be implied in materials dealing with family relationships.
1. The bases of personality develop in the mutual relationship of mother and infant after birth. Personality, a resultant of the forces of family relationships, is reaffirmed throughout life in all of the stages of the family life span and in the wider community. Whatever of us is human derives from interpersonal relationships along patterns set down in the family.
"Awake, asleep, or a-dreaming [man's] freedom is of the community. Should he but stay physically alone too long, he becomes spiritually alone, which signifies losing his human faculties."10
The family, with its internal and external relationships, is a highly significant social unit, and is probably the most important factor in determining the nature of the interpersonal relationships which the children and adults it produces will experience throughout their lives. The family provides the training ground, the instructors, the models for the development of love, understanding, tenderness, and cooperation, or of suspicion, hate, hostility, and callousness on the part of the children." 2. Family relationships are continually in flux, with each new phase of relating arising out of preceding relationship experiences.
3. Changed behavior of one member in the relationship will always influence the behavior of the others. 4. A relationship represents more than the sum of the personalities that make it up. The whole family in operation is greater than the sum of its parts. Usually most of the situations encountered by people in a given society are defined or "structured" by them in the same way. Through previous interaction they develop and acquire common understandings or definitions of how to act in this or that situation. These common definitions enable people to act alike.24
Family life, as all social interaction, is an ongoing process in which each person continually checks his own behavior in response to real or anticipated reactions of other persons.
Some of the tensions in family life might be understood by examining the assumptions about relationships lying behind them. We hear such questions as "Won't you be glad when your children reach twenty?" and "Why did she ever accept gifts from his mother anyway?" Such questions thinly veil what the speaker feels to be true about teen-agers or about mothers-inlaw in relation to other family members.
The category into which a person is placed is a matter of considerable importance, for the motives that can be plausibly imputed to him depend upon it.25 In family and community life we tend to suffer from a hardening of the categories. Having once and for all decided what a person is like or how he acts, we behave toward him on the basis of these conceptions-or misconceptions -rather than in terms of attitudes open to change with experience. This is one of the reasons why adolescents may turn to adults outside the home to establish new relationships. The dramatic coach or the home economics teacher or the scout leader operate with a set of assumptions different from those used by parents. Also it may be hypothesized that when a parent serves successfully as a scout leader for her own child the chances are that she changed her assumptions.
Interpretations are applied not only to the other person or to the interpersonal relationship but also by the individual to himself. 
JOURNAL OF MARRIAGE AND THE FAMILY February 1968
life-as-a-whole. Different motives may be seen to have driven you at different periods, but the over-riding purpose of your life may yet seem to retain a certain unity and coherence.2
In this context the welfare of family members may be considered or perceived as relative to the needs of the basic relationships upon which the family is founded.27 This does not necessarily imply that a relationships-oriented family is a family of sacrifice. The individual is free to make any decisions or choices he must, but he sees his well-being as related to the well-being of the group. He learns to balance those need-satisfactions which threaten the relationship with channels to need-satisfaction in other relationships outside the family.
In some families the welfare of children is given a priority so far above that of the parents that the basic relationships upon which the family is founded, those between husband and wife, are strained or broken. A goal of mutuality in relations gives an orientation to the family. Shibutani writes of interpersonal relations as "the mutual orientations that develop and crystallize among individuals who are in sustained contact."28 These mutual orientations also serve to support and nourish the basic relationships of the family. Meissner writes of the ways in which involvement in emotional interaction within the family affects some children more and some less.29
Winch indicates the need for the family to improvise patterns of interaction:
Since the relatively functionless family is characterized by few roles and core relationships, it follows that there are few norms on the basis of which such a family can interact. Hence, they must improvise patterns of interaction. ... Of course this development has had profound implications for marital relationships, but perhaps the most significant implications for the study of identification is that there is a lack of normatively supported roles for parents to teach their children. More research is needed on the processes of communication as influenced by attitudes or different frames of reference of family members. In some ways every marriage is a "mixed marriage." The two individuals come together with certain sets of assumptions and hypotheses about themselves, about the other, and about the relationship. The wider the gap between the two cultures being merged, the more difficult it may be to translate hypotheses into workable day-to-day relationships. In-laws and in-laws, teen-agers and parents find misunderstandings based on different frames of reference. Other factors which need study in this connection include: fatigue; stability or instability in the community setting; and pressures generated in outside relationships. Improving one's art in relating to others is one of the requirements of growing up. In his book The Mature Mind, Harry Overstreet observed:
Growth into maturity requires growth into selfconfidence. It requires the experience of understanding other persons-playing with them, helping them in time of need, making shared plans with them. .. . A companionship of sharing is difficult between parents and children; the age-gap is too great; the difference in actual authority makes the pretense of equality ring false.33
The home can be an ever-available laboratory for the development of gracious and intelligent communication. This is no small function for the home to perform. A symbolic residue of the lapse of time in a family relationship is the use of humor, especially family stories and jokes. The prospective bride is aware of this when she makes her first visit to the home of her husband-to-be. A visitor may feel that he has entered a group which has its unique universe of discourse. Everyone has been tutored excepting him.
Miller and Westman, in describing properties of relationships, use the term "altercasting" as a label for the "pressures one exerts on others in a mutual endeavor by assuming a particular sub-identity."39 They write:
The longer the average couple lives together and works toward the same goals the more successful they Crises are met in the family on the basis of relationships established through time. There has been much, or some, or little practice in goal-directed activity, for example. There has been limited or extensive opportunity for developing short-run or long-range plans.
Perhaps more than ever in the past, families of the decades ahead may have leisure through which relationships may be developed, expanded, or enriched. Dr. De Grazia writes of the variability in meaning given to the use of time.
By using the strictly quantitative assembly-line conception of time-time as a moving belt of equal units -one ignores the significance of much activity. A moment of awe in religion, or ecstasy in love, or orgasm in intercourse, a decisive blow to an enemy, relief in a sneeze, or death in a fall, is treated as equal to a moment of riding on the bus, shoveling coal, or eating beans. As a matter of fact, in most research the former kind of moments get left out altogether.41
The life of leisure leads to a greater sensitivity not to truth alone, but also to beauty, to the wonder of man and nature, to its contemplation and its re-creation, in word or song, clay, colors, or stone. The artist as well as the thinker is a child of slow time.42
Speakers at meetings of parents and teachers occasionally point out the pressures currently foisted on children. The question is raised: Why can children no longer be children? One area which is sacrificed in pushing adult pressures downward is that of time to build and to practice relationships.
One may speculate as to whether one result of over-pressuring the young may be their selfdefensive withdrawal from the rush of social participation. The newborn child and his adults must initially adapt to each other in a mutually dependent relationship. . . . Only after he trusts the dependency relationship can he progress toward further psychological maturity. Indefinitely, however, the usual human response to the perception of a threat to his integrity is to regress to a dependent relationship with another human.
The difference between the "healthy" and "unhealthy" use of regression is measured by the rate of re. coverability to the type of relationship existing prior to the time of stress was perceived. We assume that defensive feelings, however, may be perceived by an individual as just as "real" as those which are openly expressed. Progress toward maturity in relating might be seen in the relative extent to which defensiveness appeared as a rationale for relationshipsmaintenance.
5. Skill in resolving the conflict between trust and mistrust in incipient relationships. We see this as an ability to establish stable relationships. Hess and Handel write: Mature responsibility begins at the point where the individual acknowledges his interrelatedness with others. This calls for outgrowing all juvenile notions to the effect that society is simply a clumsy device for spoiling the individual's fun by keeping him from doing what he wants to do. Society is the necessary condition of humanity, and every human being should accept it as part of himself. This being true, a healthy concern for one's own welfare ought to extend to a similar concern for the welfare of society.?
As Brown indicates in the reference cited earlier,51 it is the degree of interdependence among family members rather than comradeship or companionship which calls for the existence of the family as a group. Just as true perspective for study of the family can be obtained when it is examined in relationship to other groups and to individuals outside its orbit, so does the individual need the perspective of his interrelatedness in order to develop.
RESULTANTS OF RELATIONSHIPS I: IDENTITY
The literature occasionally refers to products or results or, more properly, resultants of the action and interaction within the family. Two examples are identity and "emotional climate."
The roots of personal identity are found in family relationships. In terms of relationships, identify refers to "where am I?" As Stone writes, "When one has identity he is situated... that is, cast in the shape of a social object by the acknowledgement of his participation or membership in social relations."52 Among the first requirements that an individual places on society is the opportunity to develop a sense of personal identity and integrity. Each person craves a sense of his own self-constancy which he obtains from the transactions or interrelating with other individuals.
Identity is intrinsically associated with all the joinings and departures of social life. To have an identity is to join with some and depart from others, to enter and leave social relations at once.63 An individual's selection of which relations he enters and leaves or when he enters some relations and leaves others reflects his preference for those experiences which strengthen his image of where he "should" stand in relation to others. He tries to bring his world into a "fit" with the conception he has of himself, of others, and of the interrelationship.
Self-conceptions, once they are fixed in habit, tend to be self-sustaining. Since all perception is selective, each person is sensitized to those cases which tend to support his expectations." Achieving a sense of identity is more difficult in disintegrated communities where human relationships are transient and superficial than in integrated communities, that is, communities with unifying values, goals, or symbols.
As Shibutani points out, "What holds one's experience together and provides a sense of identity is not substance, but a coordinated structure of activities."55 This coordination is not the open, overt process considered by community organization specialists. It is rather a process which takes place within each individual as he seeks to make organized sense of his world.
Again parents play a major role in establishing the criteria by which the child determines his preferences. "Parents teach their children how to relate to others, whom to like and emulate, whom to avoid and derogate, how to express love and animosity, and when to withhold response."56
The song from South Pacific, "You Have to be Carefully Taught," illustrates this.
us that how couples before, during, or after marriage deal with the area of sex reflects the underlying relationships they have evolved. But sex manuals still read like "rules for doing it" or "improving standards of workmanship." And some high-school courses still stress vocabulary drill; while others work to improve homemaking skills of all kinds, which is a laudable effort but does not fall within a relationship orientation.
To the National Council on Family Relations
Implications for a family-relationships focus or an interpersonal relationships focus among professionals are many and relevant at various levels of our work. To merit continued professional standing, the National Council on Family Relations might appropriately, through its Research and Theory Section, move toward clarification of the concepts in its name. As a Council we have a mandate to exhibit through our programs, our meetings, and our publications respect for professional competence wherever it is found. Tolerance must be replaced by understanding-understanding growing into appreciation-as we communicate across different professional walls and out of varying professional frameworks. From such communication may develop increased commitment to common concerns related to human development in families.
Our understanding and appreciation must be sincere enough, our communication channels broad enough, our frames of reference viable enough to encompass skill-oriented or production-oriented workers along with those who profess to be relationships-focussed. But if we continue to be a Council on Family Relations, it may be appropriate to explore ways in which relations indeed may become central to our concern and our commitment.
For the University
Many of us are located as professionals in educational settings: high school, community, or university. We have been involved in sporadic and increasingly complex reorganizations of courses, departments, and colleges.
On our own campus the organization of the new College of Human Development represents an effort in one way to focus educational experiences on the concerns of people in a society-tobe. Implicitly it is recognized that decisions affecting the development or well-being of each individual are made not alone by the citizen, nor in the family, nor at a community gathering, nor in the halls of government. But there must appear an interrelatedness between individual, family, community, and wider world if significant and critical problems facing humanity are to be solved. Whether or not this new organization will accomplish its mission will depend in part on the extent to which professionals can move from competition through cooperation to coordination and integrated commitment. It is never an easy or a simple matter for professionals to come together with professionals from other areas. So the task of the new college is somewhat parallel to that of the National Council and like that of the colleges of home economics where quite disparate elements are housed together in hybrid harmonization.
And then for each of us in community, counseling agency, service, or classroom, there may be some approaches worth exploring if we want to communicate relationships as a concept with relevance for living. 
For Research

For Pre-Professional Education
If relationships are central in our professional concern, more attention must be given in pre-professional education and orientation to help the individual be "free with his past." Carl Rogers observed:
It seems to me that most of our professional training programs make it more difficult for the individual to be himself and more likely that he will play a professional role. Often he becomes so burdened with theoretical and diagnostic baggage that he becomes less able to understand the inner world of another person as it seems to that person.6
His studies indicate quite clearly that, by assessing a relationship early in its existence, we can to some degree predict the probability of its being a relationship which makes for growth. Can a better job be done of assessing relationships of professionals-in-training so that knowledge of their functioning may provide motivation for further learning? This is being done in centers for counseling education, but in some Kirkendall calls for an appraisal of the total relationship in searching for the meaning of specific behavior in counseling or service.
The important condition in understanding the meaning of sex and its significance in strengthening or weakening a relationship is to avoid fastening our attention upon sex, or making the determination of whether or not a specific act has occurred our major concern. We need instead to be concerned much more broadly with relationships and the various factors and circumstances which make them meaningful or destroy their meaning for those involved in them.'
In the treatment of emotionally disturbed children, the concept of disturbance has often been relocated or extended so that-most often -the mother-child relationship rather than the personality of either one is regarded as the locus of disturbance. It is not always easy, however, for caseworkers to treat relationship problems in the context of a philosophy that does not see relationship problems as primary.
For Leisure-use Education
The concept or meaning of relationships in the family may be communicated through exploring family use of leisure. This topic has re- Few, if any, community services to the family are more needed or more significant than parent education. Here again relationships might be brought more centrally into focus. Expectant parents need to understand some of the ways in which their first child will alter the balance of their relationship. Before and following the arrival of the child they need to experiment with their time management alone and together so that their own needs mutually satisfied may be integrated with satisfying the dependency needs of the child. Perhaps parent educators should look at the three stages of group development outlined by Schutz-inclusion, control, and affection-for clues to help parents in building relationships. 69 We may need to encourage parents to develop an ability to make mistakes or a courage to make mistakes or to permit mistakes to be made. Or perhaps what is needed is the discovery of inner strengths to enable a family of mistake-makers to live together! This comes less from following prescriptions or rule-memorizing than from practicing principles of relations-management in action. The effects of values on relationships within the family are of concern to parents, especially when values are perceived as representing an attack from the outer world rather than a reinforcement from the outer world.
Whereas community measurement is usually carried out in terms of productivity, economic resources, or population trends, we are suggesting looking at the community for evidence of what happens there in family or other interpersonal relationships. These are not products but are resultants of interacting community forces.
Perhaps we are calling for what Ward Goodenough terms a "change in our categories" here. 
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ceive, or in our habits of using these categories and criteria will necessarily lead to new experiences of our own selves, even when objectively there has been no change in our circumstances.70
As we work in community settings, attempting to enrich family relationships, it may be possible for us to do more demonstration than telling; to help family members anticipate impending changes in status or roles; to stimulate their commitment to anticipated change; and to experiment with experiences in relationships which test the selves they know and the selves they may become.71
For Education
Several years ago a periodical with national circulation carried an article with the heading "Can Marriage Be Taught?" It is equally appropriate to ask a parallel question: Can family relationships be taught? There is evidence that both questions may be answered in the affirmative, depending on what is to be taught, by whom, and when.
When one teaches about "relationships," there are no firmly established guidelines or expectancies, no universal norms to which one can turn for help. Nationally gathered data are available in statistical terms for such matters as births or mortality; food consumed; shelter rented or purchased; or ages at marriage, divorce, or death. But how does one documentto be academically respectable-the meanings of these and other interesting facts? Or how does one weigh and measure the resources devoted by families to relationships-maintenance?
We leave to your judgment whether or not you agree with us up to this point that the concept of family relationships can be communicated. Some of the implications indicated for other professional areas may also apply to the teaching-learning situation. There are others, more specifically relevant. We suggest them as hypotheses, not as laws.
Communicating about family relationships becomes meaningful only when the teachinglearning situation is seen as one process. We tend to pay too much attention to what one individual, the teacher, should "do" and too little to what happens between teacher and student when their relationship is one of learning together. This calls for stressing the responsibility of the student in learning as he likewise comes to assume responsibility for developing a kind of relationship appropriate to himself and his '0 Ward H. Goodenough, Cooperation in Change, New York: Russell Sage Foundation, 1963, p. 220.
nlbid., p. 221.
